| By Tom March |

Happy Anniversary

This month marks an interesting personal
anniversary for me. It was 20 yeurs ugo that
| posted the first WebQuest ever published
for muss consumption. My colleugue und
the originutor of the ideu, Bernie Dodye,
had creuted two for students we teum-
taught af Sun Dieyo State University, but |
had the honour of writing and posting the
first publicly avdiluble WebQuest. Becuuse
| wus on u three-year fellowship at the time
with the single task of developing thinys
that would help teachers, students und
librarians use the Web, | had the opportunity
to become somethiny of u ylobul expert in
writing und evolving WebQuests.

Twenty yeurs! Imaygine how things have
changed in that time. Consider these
facts from the circa 1995 world: Apple wus
a fdiling computer compuny; Google,
Facebook, YouTube und Wikipediu did not
exist; few people owned mobile phones;
maps were puper, music wus played from
CDs, photos were in dlbums, movies were
wutched on biy screens — und only u small
percentayge of the world’s population had
even seen this umuzing, grindingly slow
thing culled the World Wide Web.

But the dnniversary is something of u
bittersweet experience. On the sweet side,
that early opportunity dllowed me to work
with lofs of yreut teuchers, schools und
compunies. On the flip side, the unniversary
highlights some lost opportunities — and
these do not include the fuct that | would
be $130,000 richer if | had actudlly bought u
thousund dollars worth of Apple stock back
in 1995 und not just had the thought!t No,
the lost opportunities relute to educution
and uppedur in a few dimensions: student
understundings, teucher practices und
curriculum re-invention.
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Student Understandings: from the World
Wide Web to the New WWW
In the Mid-90s, schools tended to be the
place where most students first experienced
the Internet. Given this blunk slate, | had u
goul: to make students’ first interactions with
the Web powerful experiences in which
they pursued meuningful topics, gruppled
with complex chdllenges, got feedbuck
from redl-world experts und creuted
enhyuyiny ICT productions us purt of their
solutions. With < start like this, | hoped they
would be forever disposed to the positive
ways they could use technoloyy. Part of
this motivation for WebQuests came from u
student in My ninth grade English class. As
| fried (feebly) to enguge this youny mun
in an uctivity, dll he could do wus look up
and suy, “Ev”. Perplexed, | usked him fo
expluin, “Itis short for whutever.” Somehow,
schoolwork evinced not only upauthy, but
some reduced frugment of it, One of my
centrdl beliefs is that the joy of ledrning is
positive experience that unites humanity,
so | tweuked WebQuests to mMmuximise
reseurch info human motivation, diming
to orchestrate opportunities for students to
sense the vitdlity that redl leurning sparks.
However, within 10 years | wus compelled
to write ubout ‘the New WWW'’: the mobile-
bused, personully-turgeted, immediutely
grutifying digital world that could provide
people, especidlly children, with whatever
they wunted, whenhever und wherever. But
this wus a cautionary tule where ‘whatever’
wus hot that of unlimited potential, but the
sort uttered by my ninth grader. Psychology
and world religions have lony pointed out
that getting what we want is ho roud to
happiness. Fust-forward another 10 years
and few would argue that youth are glued
to devices. But ure they huppier? Parents
and teuchers ure eminently yudlified to
answer this yuestion und, us a chumpion

of ICTs in educution, | huve copped their
laments, while as a parent, | have shared
them.

Teacher Practice: Stand and Deliver
Copy/Paste Masterpieces

Improvements in  teaching practice
have dlso proved u disuppointment. The
peduyoyies teuchers drew upon to shape
the WebQuest's structure hud along history
of reseurch. More than this, they had been
ygood ideus for even lonyer. The fields of
coyhitive science und psychology — yoiny
buck to Dewey und Piaget und through
to Bruner und Bloom und up to the likes of
Ted Sizer, Mihaly Csikszentmihalyi, Robert
Marzano und d ruft of constructivists and
writing process reseurchers — dll informed
what becume a template for WebQuests.
The purpose for u template is that it not
ohly scuffolds student learning, but dlso
provides u structure for teuchers, where
uctivities cun be bused nhot on hubit, but
oh dependuble upprouches that uchieve
worthy outcomes.

As sugyested, these reseurch-bused
upprouches hud lony been good ideus,
but teachers recognised thut with the
uddition of the World Wide Web, things
yot crificdl. It was gume over for some
tasks routinely used in clussrooms around
the ylobe; knowledye us fuct guthering
would be revedled for the churade it is.
Before the Web, some could dargue that
when students copied source muteridl
with paper uand pen dt leust some of
the content might stick. When the sume
tusk could be completed with control-c/
control-v keystrokes, little of the content
wus likely to cross info the ledrner’s
coynition, let dlone develop into deeper
conceptudl understundings.

Unfortunately, | waus d little wrong und
have dutu to prove that most teauchers
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simply used the structure of WebQuests us
a Ail-in-the-blunk,  information-guthering
exercise. In the early 2000s, wunting fo
showcuse und celebrute true WebQuests,
| set up u site culled BestWebQuests.com
where people could find ‘redl” WebQuests;
those in which students had to upply the
informution they ucqyuired to a complex
tusk in order tfo consfruct hew Meuning.
Typicdlly, the tusks involved inventing hew
solutions, integrating multiple  viewjpoints
into one drgument or credting u new
interpretution bused on u different context.
The dutu | just referred to urose becauuse
a colleugue und | meticulously reviewed,
ohe-by-one, heurly two thousund self-
proclaimed WebQuests to populute the
collection. Of these, the disuppointing
fruth is that less than 17 percent uctudlly
went beyond usking students to copy
and  puste informution skimmed from
the Web. So much for two things: the
power of peduyoyies (when superficidlly
understood) und techholoygy us disruptor.

Curriculum Re-invention: Still Calendar-
Based After all these Years

Even though students typicdlly used
Internet-connected desktops in school lubs
in those eurly duys, one-to-one uccess to
such technoloyies wus within sight, Toduay,
students” comprehensive digitul uccess
and  bring-your-own-device  programs
dabound. Just us copy/puste ussignments
dre dbsurd in o Web-conhected world,
the sume yoes for a teucher-delivered,
culendur-bused upprouch to leurning in
any school where students huve persondl
digitul devices. Consider it: why would
teuchers empower students with individudl
access to infinite resources, communities
and interactions merely to limit them fo
doinyg these thinys tfoduy, right now. Whut
is the dlternutive? Goiny buck to why we
do what we do, u tfeucher-delivered, ‘seut-
time" upprouch to curriculum wus the best
dpprouch possible lust century und haus
now become institutiondlised. Not too lony
ayo, the situdtion was that schools had
many students, one teucher und limited
resources. Toduy, in effect, schools huve
one student with infinite online learning
opportunities. Furthermore, the old gouls
of busic literucy und humerducy have
shiffed becuuse toduy’s world is driven by
globdlisation, innovution and continuous

improvement, which require lifelony
learners who tuke initiutive und problem-
solve.

So the curriculum should now be
tdilored to the current redlity. Ruther
thun u cdlendur-bused upprouch to
confent delivery, teuchers heed dn
accomplisnment-bused  dpprouch  fo
maustering complex challenges. For this to
work, clearly, u different structure is heeded.
This is the challenge fucing educution over
the hext two decudes und in the next issue
of Educdtion Techhology Solutfions, | will
maup out some of the key uspects. But in
the current context, feuchers can use u set
of evidence-bused upprouches to frume
d more humun, less industrial eru, model
that will let individudls in schools choose
and pursue their own puths to even yreuter
success.

As unforeseeduble us the future is, what |
cun promise comes from what happened
(or did not) with the WebQuest: if teachers
do not ehyguye with the chullenges und
opportunities posed by hew conditions,
little will chunge in their practices even
as the world dground them transforms.
Muintaining a status quo scenurio reminds
me of the witty words from an eurlier uge. H.
L. Mencken suid, "Democraucy is the hotion
that the common people know whut they
want und deserve to yet it yood und hard.”
If teachers contfinue to ‘know best’ rather
thun udapt to changing conditions, there
will be no one to blume for the disuffection
of students, purents, universities und the
work world.

The Parable

So whut nheeds to be done to invent
this next era of educution? Ironicdally,
as someohe who huas built a career on
the buck of u buzzword, | would like to
dargue for u mordtorium onh hew ideus
and distractions. | have become fond of
a phruse | first heurd used by the London
2012 Olympic Committee — muke hew
mistakes. This implies thut the orgunisation
is working towards o vision und using
a set of hypotheses to reuch its goul.
When something is tried and it works,
orgunisutionul knowledye is built. However,
when d mistake is mude, this is not
problem us lony us the lessons come buck
to inform what is known und refines the next
hypothesis — thus contfinuously improving
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knowledye und uctions. So the morutorium
on hew ideus targets what is too often
merely u churn of differentideus.

Similarly, feuchers heed to yuestion their
infutuation with ‘must-have’ ICTs or the
lutest yadyet. Technoloyy will tuke caure of
itself. The onygoing revolution toward smaller,
faster, more persondlised und powerful
devices and softwure is inevituble und
will do just fine without teuchers reucting
to every digitdl twitch, whereus chanyging
humaun orgunisutions takes much longer.
If teuchers let themselves stuy distracted,
they will not know if they aure making hew
mistakes or merely different ones. They do
not know if they ure better or worse for two
reusons. Firstly, too often the youls dure not
cleurly enouygh articulated — whaut exactly is
the desired outcome? Secondly, teuchers
do hot collect dutu on whut huppened
und then compure it to their gouls. These
ideus leud directly to hext issue’s follow-up
article, which explores the criticul elements
to invent a school’s Next Era Ed.

In closing, for dll the WebQuests | ever
wrote or couched others to write, | tried
to conclude in u specific wuy. After dl
the deep leurniny, colluboration und redl-
world experiences students encountered
through the WebQuest, of course | hoped
they would have grown in understunding
und uttitude. But becuuse | see leurning us
u contfinuous process, hot u heut puckuye,
| tried to chudllenge uny nhewfound concepts
with what might be u next chdllenge. In
other words, | wanted to leuve students
with a hew "Huh?’ that could leud fo the
next ‘Ah-hal” In that spirit, let me finish this
article with the following question, “If you
see that persondlisution of student leurning
is the next greut chullenge for schools und
uyree that empowering intrinsic motivation
is u key lever in uchieving this goul, how will
you scule the joy of leurning?” A hint: smart
technology helps. @

Tom March frequently keynotes, writes,
facilitates workshops, consults with schools
anhd desighs software, dll focussed onh
shiffing educdtion from muss production
tedching fo persondlly meuningful ledurning.
He hus recently joihed Hobsohs Edumaute
us principal consultunt for teaching and
learning.



